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The aim of this research to discover the students’ difficulties in
understanding narrative text, to know whether the use of narrative text
can improve the students’ reading comprehension, and to know the
understandinglevel of students in reading comprehension. Thestudy
was qualitative in the action research approach. The subjects of the
study were 30 students. The data for this study was qualitative. The
results of this study showed that the students encountered difficulties
in reading comprehension of vocabulary mastery, finding specificand
general information from the text. The students did not interested to
read a long text that the teacher dominated the class, never gave
feedback, and modeled the teaching strategy. Theresearcher used the
narrative text to improve students’ reading comprehension. It
displayed the improvement of student’s average scores. On the pre-test
theaveragescorewas 5.06, on thefirstcycle theaveragescorewas 5.8,
then on the second cycle, theaverage score was 6,36. Furthermore, in
the post-test, theaverage score was 8,03. Thelevel of students’ reading
comprehension is categorized ata good level. Finally, the researcher
concludes that using narrative text effective in improving students’
reading comprehension.

INTRODUCTION

Language is a system of sound and words that are used by humans to express
their thoughts and feelings. Through language, the human being can exchange their
ideas, feelings to communicate in real life of society. Furthermore, language also has
a function for accessible skill can be helped the language learner to improve and
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deepen their knowledge in the language skill (Hon-keung et al., 2012). This
combination is answering to that of ideas into thought. It means that language is
used to express our feeling, ideas, and desires(Taylor-leech, 2012).

English as an international language is utilizing in most international events.
It is using as the medium of information flow on science, technology, and culture.
Learning English as a foreign language is challenging than learning a national
language or learning a mother tongue (Jeremias, 2013). It is because the foreign
language has completely different aspects and systems, which are understood by the
students or the learners, such as pronunciation, spelling, and the cultural
background of the language. As a foreign language, English is difficult to learn.

Students learn English since elementary school, junior high school, and senior
high school in Timor Leste. Studying English is not a new thing for students because
English is one of the demand languages. Even though English is already familiar to
each student, however, there are many difficulties in studying English
(Souriyavongsa et al., 2013). Each one knows that English is not the Timorese native
language. It is difficult for the students to remember and understand all the words in
English when someone is speaking English.

There are many skills in the English language that needs to be studied, such as
listening, speaking, reading, and writing. Reading has become a critical element of
learning the language. There are several reasons for Learning English. It means the
study of the meaning of words and sentences. Many foreign language students often
have read as one of their most important goals. They want to be able to read for
information and pleasure. In other words, students have to read English material for
their subject. The student is often thought to be easier to obtain information from
written text by reading (Leishman, 2004).

The focus of this research is improving students’ reading comprehension.
Everyone knows this skill is one of the difficult subjects at school. So as a good
teacher must create a teaching strategy so that the students can study. Besides that,
the kinds of text can also be important in teaching English to make the teaching of
reading comprehension successful (Kumari & Basu, 2013). To select the appropriate
text, the teacher must consider the characteristics of the students, which are related to
the learning process. Media also supports the success of language teaching and
encourages them to learn English.

Existed various texts that can use as narrative, descriptive, explanation,
recount, information, report, exposition, and argumentation. They are useful for the
teacher to achieve the instructional goals of the teaching-learning process can also be
interesting for the students. Therefore, in this study, the researcher tries to find out
that good for teaching reading comprehension. Finally, the researcher decides to use
narrative text as teaching material for teaching reading comprehension because the
students will be more interested, easy to study it is stories in the narrative can make
students enjoy reading.

A narrative is a piece of text that tells a story and, in doing so, entertains or
informs the reader or listener. Furthermore, narrative text is a text that tells a story
and, in doing so, entertains or informs the readers or listeners”. The narrative draft
presents in a written or spoken form, either in a foreign or local story. There are some
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stories that we have already heard either from local or foreign contexts such as
myths, folktales, fairy tales, legends, and fables.

METHOD

This study is action research (Morgan, 2012). The English teacher and the
eleven grade students of class A at Ensino Secondédrio Sdo José Operario were
subjects of the research. The class consisted of 30 students. The researcher chooses
class A because their teacher stated the students in this class had the lowest
achievements in English subjects. These data collection techniques are
questionnaires, observation, interviews (Marvasti, 2018; Durmus, 2016).

This study aimed to show the process of improvement of the students reading
comprehension. In this study, the researcher collaborated with all of the other
research team members. In this scheme, the researcher and collaborators found a
problem, planned a possible solution, implemented and observed the actions, and
reflected on the outcome of the study. The procedure consisted of the following four
steps, that are Pre Cycle (In this step, the researcher observed the place were carried
out the study (Greenwood, 2015).

The researcher interviewed the English teacher and the grade eleven students
class A and carried out classroom observation of the English teaching and learning
process. The first step researcher collaborated with the English teacher to conduct
research. The second step is to focus on the English teaching-learning process. Its
basis on the problems defined in the previous step. First, the researcher conducted
Cycle one. In this Cycle, the researcher presented the topic of a narrative text entitled
Jaka Tarub.

The researcher evaluated processes by interviewing at the end of the Cycle.
Interviewing was conducted with the students and the teacher about the class
activities. The researcher focused on the learning process. The reflection was useful
to show the effectiveness of the actions conducted in the teaching and learning
processes. It was to find out whether the learning was successful or not. The
technique of data analysis is: scoring the students” work. This technique is a step to

obtain quantitative information from each student. The formulation as follows:
the number of correct answer X100

Score — the number of question %
- (]

The second Technique Comparing the Mean analyzes the mean score of each test to

find out the general improvement of all the students” achievement in their reading
X

comprehension. The formulation as follows: X = N .

Criteria of Assessment The students’ success and failure in doing the activities
planned above will be access by referring to the creation issued by the Minister of
Education in Timor Leste. The criteria say that students can be successful if the

student achieves 60% of the material. It means a class can well master in learning if
reached 85%.
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FINDING
Pre-Cycle

The researcher started the research on Tuesday, 23 August 2018. In this pre-
cycle, the researcher gave a pre-test in the beginning before the researcher
implemented action using narrative text. The function of this activity was to check
student’s originality of their reading comprehension before giving them reading. The
instrument used in this pre-test was a questioning task by using narrative text with
the title Cinderella. The result of the test was 152: 30 =5.1.

The total score in this test was 152. The average score of students’” mean score
was 5.1. Therefore, the researcher determining the action to overcome the problems.
After having discussions with the English teacher, the researcher finalized some
actions expected to offer some solution. There were six actions planned in this study,
such as narrative text, pictures to help students activate prior knowledge, pre-
teaching vocabulary keys, using skimming, and scanning strategies, asking the
students to involve and checking the students” worksheets.

Cycle1
a. Planning

After determining the problems related to the teaching of reading
comprehension, the researcher and the collaborator that was the researcher s’
colleague planned the actions to solve the problem. Plan to improve students’
reading comprehension by using narrative as teaching material. Based on the
discussion with the collaborator, the researcher implement Cycle I. The action planed
of (Brown et al., 2014). [ was using narrative text as teaching material, using pictures
to help students activate prior knowledge, asking the students to do exercise, and
checking the students” worksheet.

The first action done was using narrative text as teaching material. This action
aimed to promote the interaction between the teacher and the students in the
teaching-learning process. By using this action, the researcher could build the
students” motivation, attract the students” interest in reading, and give chances to the
students to express their ideas related to the topic of the text. The second action was
using pictures. The process was stimulating the students to activate their previous
knowledge related to the topic. Pictures as mediate in the teaching of reading in the
classroom.

b. Actions and Observation

The actions spared into two meetings. It was conducted on August 29t and
31th 2018. In this Cycle, the researcher presented a narrative text with the topic
Legend and History of Timor Leste. All activities were using this topic during two
meetings. Before researching in the classroom, there was no interaction between the
researcher and the students. The teacher dominated the whole session of the class on
the student. Students were only reading aloud, translating the text, and answering
the questions based on the reading. The students had only little chance to express
their ideas related to the topic. In this action, the researcher tried to build an
interaction with the students (Strickland & Xie, 2012). As the researcher acted as the
teacher in the class, the researcher considered the students” activities before reading.
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In the next step, before the researcher did the actions, in the teaching and
learning process of reading, the English teacher used limited media to teach the
students. The teacher just gave the students a text taken from the textbook and then
asked the students to read. After reading, the students have to answer the questions
based on the reading. Therefore, in this study, the researcher used pictures as media
to help the students activate their prior knowledge about the text. The researcher
utilizes pictures to encourage students to read. It encourages students to stimulate
their prior knowledge about the topic (Spector & Kim, 2014; Costa, 2018). In this
activity, the observer was the English teacher to know the effectiveness of this media.
The results of Cycle I was 174:30=5.8

The total number of students that passed was 17 while failed was 13. The total
score from 30 students above was 174. Therefore, the average score that reached in
this cycle was 5.8. Based on the passing grade in Ensino Secondério Sdo José
Operario the mean score above still not obtained the minimum passing grade score.

c. Reflection

First, the use of narrative text was successful in promoting interaction between
the students and the teacher and building the students’ interest in reading. In this
Cycle, most of the students were enthusiastic to share their ideas related to the topic
but they still used tetum when sharing ideas. Based on the discussion with the
English teacher and the collaborator, the researcher decided to ask the students to
use English when they were sharing ideas (Malaklolunthu & Rengasamy, 2011). It
would be beneficial for the students when they read a text if they brainstormed ideas
and made a prediction in English. Second, the use of a picture as the media also helps
the students activate their prior knowledge before reading. They also felt curious,
challenged, and satisfied to read the text. The pictures used in the teaching and
learning process were limited (Spector & Kim, 2014). The researcher only used one
picture for each text to stimulate the students before reading. The picture could not
help the students to recall their prior knowledge about the topic.

Therefore, even the researcher has overcome the problem, but there were
existed difficulties that need to solve. The teacher dominated the whole session of the
lesson and only give little chance for the students in expressing ideas is the problem.
Then, the teacher never gave the students feedback. The teacher never modeled how
to use efficient reading comprehension strategies. The teacher only focused on testing
students’ ability to translate the text and answer the questions based on the text.
Based on the reflection of Cycle I above, in the next Cycle, the researcher would use
more pictures in Cycle II to stimulate the students in the before-reading stage.3.
Cycle 2

a. Revised Plan

The first action was using narrative text as teaching material. This action was
the same as Cycle I. The difference with Cycle I was that the researcher tried to
minimize the use of Tetum in expressing their ideas. In Cycle II, the students had to
use English as much as possible. The second action was using pictures to activate the
students” prior knowledge. Here, the researcher used more pictures. The use of a
series of pictures was useful effective since it could help the students to recall what
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they have known about the topic. The action in Cycle II included was pre-teaching
the keys vocabulary in every meeting. These actions aimed at providing enough
background to the students about the reading. The procedure used in the Cycle was
the same as the previous one. The fourth action was using strategies in reading as
skimming and scanning. The students would scan the text for finding the answers to
their questions in the previous column. Then the students would skim the reading
for finding the main ideas, text value, and social function of the topic. Lastly, the
sixth action was checking the students’ reading comprehension (Department of Basic
Education, 2016). The researcher asked the students to respond to the question based
on the text.

b. Actions and Observations

The II Cycle actions were conducted into two meetings on September, 274, and
3rd, 2018. The materials of Cycle II were narrative text. The topic was a fairy tale
entitled “turtle and rabbit”. The English teacher assisted research as an observer. She
took notes in the back of the class to observe the teaching-learning processes. The
data about II Cycle collected through classroom observations and interviews. The
results showed that students’ interaction, motivation, and interest had improved
after the implementation of narrative text in every meeting in Cycle I. The
procedures of doing the actions were the same as the first Cycle but in Cycle II, the
researcher tried to ask the students to use English in expressing ideas. In the first
meeting, they seemed shy to speak. Furthermore, the researcher tried to make sure
that making mistakes was not a matter, the student wanted to try to share ideas
using English. In the second meeting, the students began to use English when they
were expressing their reason (Tamcke et al.,, 2013). From the students’ responses, it
indicated that not only did the teacher dominate the whole lesson. However, the
students’ interest and motivation also were improved.

In this Cycle, the researcher used more pictures to help the students activate
their prior knowledge since the text used was narrative. The use of pictures could
create the context for the students and help the students to imagine the situation
where the story took place. After implementing, it showed that the use of pictures
could help the students to create a context in their minds about the situation in the
story. It could help to provide a background to the students so that they could make
meaning of the text easily.

After all the actions, the researcher asked the students to check their reading
comprehension after reading. This action could help the students to evaluate their
comprehension. Here, the students had to check their thinking-process before,
during, and after. The researcher also added an action. Here, the researcher asked the
students to make a reflection after completing the test. The students’ reflection helps
them to reflect on what they have learned (dos Santos et al., 2016). After collecting
the students” worksheets and analyze them, the result of the score showed as follows
191:30=6.36.

The total score was 191, therefore the average score that reaches by students in
Ensino Secondério Sao José Operario was 6.36. The result of this score showed that
the second-grade students of class A reached the minimum criteria of the passing
grade. Reflections after accomplishing Cycle II, the researcher, and the English
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teacher had final reflections. The reflections based on the classroom observations also
interviews. Based on the discussion with the English teacher in a democratic and
dialogic atmosphere, the reflections be summarized in the following description.

First, the use of narrative text as teaching material seemed to be significant to
improve the students” motivation and interest in reading. It was expressed from the
students’ enthusiasm to explore their background knowledge about the topic. Most
of the students felt curious about the topic, challenged to find the answers to their
questions.

Second, the use of pictures in the teaching and learning of reading was
efficient to help the students in previewing the text. It could stimulate the students to
recall any information stored in their memories before reading. It also helped the
students to create a context for them and provide any background knowledge so that
the students create meaning of the text easily. Besides, the use of more pictures in the
teaching of narrative text could help them to imagine where the story took place.
This could help them to understand the text easily because of visualization.

The third, researcher was using pre-teaching vocabularies to help the students
to understand the reading. It encouraged them to create context before reading. Here,
the students’ low vocabulary mastery is solved through pre-teaching, some
vocabulary. When the researcher asked students to focus on the keywords was
effective.

The last, the use of skimming and scanning strategy was effective for the
students to get the general and specific information efficiently. After the
implementation of using skimming and scanning while reading in Cycle II, the
students were familiar with the strategies. There was an improvement from Cycle I
to Cycle II because the students could easily use the strategy to help them find
general and specific information from the text. Therefore, the students had better
improvement in understanding the text

4. Post - Test

Conducting post-test on September, 5th 2018. The aim of conducting this test
was the researcher would make sure the students” achievement during two cycles.
This test as evidence whether the second grade of class A in Ensino Secondério Sao
José Operario able to defend their score in the last cycle (cycle 2). The instrument
used by the researcher in this test was the same as the instrument in the pre-test.
After gave the test, collected, and analyzed, then the result of students’ scores
showed that 241: 30 =8.03

Based on the result in the table above, then the researcher found that there
only two students that failed the test (Soleymanpour, 2014). Twenty-Eight others
succeed in testing. There was an improvement in students' total scores and average
scores. The total score in this post-test was 241. The average of students' score was 8,
03. Based on the Education curriculum in East Timor the second grade of Ensino
Seconddrio Sao José Operdrio has success reaching the maximal passing grade. It
means also that, using narrative text was effective in improving their reading
comprehension.
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RESULT

In this research, there was not only presented quantitative data but the
researcher also presented qualitative data in observation and interview (see
appendix) that involve the English teacher as an observer. The goal of took
qualitative data as well as to measure the validity of the method used was narrative
text and to support the quantitative data. Based on the observation and interview the
results of the research as the following.

First, the narrative text technique is effective to improve the interaction
between the students and the teacher. Previously, the students were shy and did not
want to ask a question when they found difficulties. Besides, the students had only a
little chance to share ideas in the classroom. This technique allowed the teacher to
make the students active in reading by focusing on the process before, during, and
after reading (Herman, 2014).

Second, the narrative text technique is effective was to improve the interest in
reading. By doing interactive text-preview, the interest in reading contributes to the
understanding of the text. Before the action, the students did not consider the process
before reading that was previewing the reading.

Third, using narrative text technique to improve the students’ ability this
finding general and specific information and find the meaning of difficult words in
the text efficiently. Formerly, the students had difficulties in finding the main ideas,
detailed information, and the meaning of the strange words in the reading. The
students had to read the whole reading and translate it to understand it. They rarely
practiced and taught how to read efficiently. By using this technique as teaching
material in reading, the students were able to find main ideas, detailed information,
and the meaning of difficult words in the text by the use of efficient comprehension
strategies such as skimming and scanning

DISCUSSION

This study focused on improving students’ reading comprehension using
narrative text technique. The researcher utilized this technique in both the first Cycle
and the second Cycle. The findings of the research showed that teaching students
using narrative text was successful in improving the students’ reading
comprehension (Guthrie et al.,, 2009). The researcher conducted the teaching-learning
process using narrative text by using a picture, pre-teaching vocabulary, skimming,
and scanning strategy as well. The use of that strategy could help the students to
preview the text and assess their comprehension by recording all the process of
reading. Based on the finding, it helped them in the process of reading
comprehension. Besides that, the use of narrative text could also build a good
interaction between the students and the teacher. When created a good interaction,
the students would have a closer relationship. They also had an opportunity to share
their knowledge among the students (Hanus & Fox, 2015).

Using narrative text allowed the students to understand the entire reading.
During the process of reading, they read and connected it with their background
knowledge. Thus, they also established their background knowledge and related it
with the information in the text. It means that there was an interactive process during
reading. Finally, the use of narrative text could also help the students to use efficient
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comprehension strategies such as skimming and scanning. The use of the plan to
help the students read the reading efficiently. They could find the general and
detailed information in the text without reading it as a whole. All the results above
proved the improvement of students’ average scores in every activity. It started on
the pre-test, cycle I, cycle II, and finally post-test. The comparison of scores showed
in the table below.

Table Comparison of students’ score in the pre-test, cycle 1, cycle 2, and post-test
Students’ Score

No | Students’ Name

Pre - Test  [Cycle 1|Cycle 2 [Post - Test
Total Score 152 174 191 241
The Average Score (%) 5,06 5, 8 6,36 8, 03
Indicator Level Poor Poor [Sufficient[Very Good

Based on the table above, the total score in the pre-test was 152 by an average
score of 5.1. The indicator level was low. In the first cycle, the total score was 174 by
the average score of 5.8, and the indicator level was low as well. Next, in cycle II the
total score was improved become 191 with the average score 6, 36, and the level
indicator was sufficient. The last after the post-test, the total score was 241 with the
average score 8, 03, and indicator level good. Therefore, based on the results the
researcher concludes that wusing narrative text able to improve reading
comprehension among the second-grade students of Ensino Secondario Sao José
Operério.

CONCLUSION

Based on the finding in the previous chapter, the researcher takes the
conclusion that the second-grade students at Ensino Secondério Sao José operario are
the total score in the pre-test was 152 with the average score 5.1 and the indicator
level waslow. In the first cycle, the total score was 174 by an average score of 5.8, and
the indicator level lowed as well. Next, in cycle II the total score was improved
become 191 with the average score 6, 36, and the level indicator was sufficient. And
the last after the post-test. The total score was 241, with an average score of 8.03. It
indicated a high level. Therefore, based on the final results could conclude that using
narrative text able to improve comprehension reading the second-grade students in
class A of Ensino Secondério Sao José operario. There are some suggestions for the
English teacher and the other researchers. It suggested to the English teachers for
building the students’” comprehension of the text. It was considering the process
before, during, and after reading. Besides that, the English teachers need to use more
media like pictures in the teaching of reading. It can attract the students’ attention to
the text. It helps the students recall the information stored in their memory.

REFERENCE
Brown, A., Rich, M., & Holtham, C. (2014). Student engagement and learning: A case

study of a new module for business undergraduates at Cass business school.
Journal of Management Development, 33(6), 603-619.

189 | ISCE : Journal of Innovative Studies on Character and Education



https://doi.org/10.1108 /JMD-04-2014-0038

Costa, A. Da. (2018). The Application of Structure Equation Modeling Analysis for
Assessment and Educational Research. COUNS-EDU: The International Journal
of Counseling and Education, 3(3). https:/ /doi.org/10.23916 /0020180314330

Department of Basic Education. (2016). Department of Basic Education Revised Five-Year
Strategic Plan. 68.
https:/ /www.gov.za/sites/default/files/ gcis_document/201606/dbe-
strategic-plan-march-2016.pdf

dos Santos, S. R., de Sousa Costa, M. B., & Torres de Paiva Bandeira, G. (2016). As
formas de gestdo do programa nacional de alimentacdo escolar (PNAE).
Revista de Salud Publica, 18(2), 311-322.
https://doi.org/10.15446 /rsap.v18n2.41483

Durmus, Y. T. (2016). Effective learning environment characteristics as a requirement
of constructivist curricula: Teachers’ needs and school principals’ views.
International Journal of Instruction, 9(2), 184-198.
https:/ /doi.org/10.12973 /iji.2016.9213a

Greenwood, D. J. (2015). An analysis of the theory/concept entries in the SAGE
Encyclopedia of Action Research: What we can learn about action research in
general from the encyclopedia. Action Research, 13(2), 198-213.
https:/ /doi.org/10.1177 /1476750315573592

Guthrie, J. T., McRae, A., Coddington, C.S., Lutz Klauda, S., Wigfield, A., & Barbosa,
P. (2009). Impacts of comprehensive reading instruction on diverse outcomes
of low- and high-achieving readers. Journal of Learning Disabilities, 42(3), 195-
214. https:/ /doi.org/10.1177 /0022219408331039

Hanus, M. D., & Fox, J. (2015). Assessing the effects of gamification in the classroom:
A longitudinal study on intrinsic motivation, social comparison, satisfaction,
effort, and academic performance. Computers and Education, 80, 152-161.
https:/ /doi.org/10.1016 /j.compedu.2014.08.019

Herman, D. B. (2014). Transitional Support for Adults With Severe Mental Illness:
Critical Time Intervention and Its Roots in Assertive Community Treatment.
Research on Social Work Practice, 24(5), 556-563.
https:/ /doi.org/10.1177/1049731513510976

Hon-keung, Y., Man-shan, K., & Lai-fong, C. A. (2012). The Impact of Curiosity and
External Regulation on Intrinsic Motivation: An Empirical Study in Hong
Kong Education. Psychology Research, 2(5), 295-307.
https://doi.org/10.1521/5uli.2007.37.6.659

Jeremias, J. M. V. (2013). Determining Factors of the Academic Performance on
Listening of Spanish Students of EFL. Results from the ESLC. Porta Linguarum:
Revista Internacional de Diddctica de Las Lenguas Extranjeras, 20, 9-29.

Kumari, R. B., & Basu, A. (2013). Cognitive Psychology and Bilingualism. 3(5), 139-147.
https:/ /doi.org/10.5923 /j.ijap.20130305.03

Leishman, D. (2004). Visual literacy and learning: finding some online territories for
the slow learner. On the Horizon, 12(1), 26-30.
https:/ /doi.org/10.1108 /10748120410540472

Malaklolunthu, S., & Rengasamy, N. C. (2011). School redesign for fostering
multiculturalism in Malaysia: Augmenting the “Vision School.” Procedia -

190 | ISCE : Journal of Innovative Studies on Character and Education



Social and Behavioral Sciences, 15, 84-88.
https:/ /doi.org/10.1016 /j.sbspro.2011.03.056

Marvasti, A. (2018). Research methods. The Cambridge Handbook of Social Problems,
1(3),23-37. https:/ /doi.org/10.1017/9781108656184.003

Morgan, L. (2012). Generation Y, learner autonomy and the potential of Web 2.0 tools
for language learning and teaching. Campus-Wide Information Systems, 29(3),
166-176. https:/ /doi.org/10.1108 /10650741211243184

Soleymanpour, J. (2014). The Effects of Creative Teaching Method on Motivation and
Academic Achievement of Elementary School Students in Academic Year 2014
- 2015. Singaporean Journal of Business , Economics and Management Studies, 3(5),
35-39. https:/ /doi.org/10.12816/0010957

Souriyavongsa, T., Rany, S., Jafre Zainol Abidin, M., & Lai Mei, L. (2013). Factors
Causes Students Low English Language Learning: A Case Study in the
National University of Laos. International Journal of English Language Education,
1(1),179-192. https:/ /doi.org/10.5296/ijele.v1i1.3100

Spector, J. M., & Kim, C. (2014). Technologies for intentional learning: Beyond a
cognitive perspective. Australian  Journal of Education, 58(1), 9-22.
https:/ /doi.org/10.1177/0004944113517828

Strickland, J., & Xie, Y. (2012). Cooperating or Collaborating: Design Considerations
of Employing Wikis to Engage College-Level Students. In Cutting-edge
Technologies in Higher Education (Vol. 6). Emerald Group Publishing Ltd.
https:/ /doi.org/10.1108 /52044-9968(2012)000006 A004

Tamcke, M., Jong, J. de, Klein, L., & Waal, M. van der. (2013). Europe - Space for
Transcultural Existence ? (Vol. 1).

Taylor-leech, K. (2012). Timor-Leste : Multilingual Education for All ? 55-72.

191 | ISCE : Journal of Innovative Studies on Character and Education



