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 Indonesian becoming an international language is the ideal 
of the Indonesian nation. This language is one of the 
languages that has quite a lot of speakers, namely 199 
million speakers. This makes Indonesian included in the 
category of the tenth language with the most speakers in the 
world. Based on this data, Indonesian has a very big chance 
to become an international language in the future. BIPA 
teaching is now increasingly recognized in various parts of 
the world, one of which is the Philippines. The approaches 
used in teaching BIPA also vary. The purpose of this research 
is to explain and describe the application of BIPA text-based 
teaching at the University of Santo Tomas. This research 
method uses a qualitative descriptive method. The subject of 
this study was student text from the results of the 
application of text-based BIPA at the University of Santo 
Tomas. Thus, it can be concluded that by using this text-
based approach, students can understand Indonesia more 
closely through the text presented following certain social 
goals and understand mental development to solve life's 
problems. 

 
 

INTRODUCTION 

The BIPA (Indonesian Language for Foreign Speakers) Teaching Program is 

currently growing. 
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The existence of BIPA is increasingly recognized in various parts of the world. 

Based on the latest data compiled by the Ministry of Education and Culture's 

Language Development and Development Agency (Badan Bahasa), Research and 

Technology there are 8,950 BIPA students from 30 countries in 80 institutions, 

throughout 2021. One of the countries implementing the BIPA program is the 

Philippines. 

The Philippines is a country that has three major cultural assimilations from 

Spain, America, and Asia. The dynamics of the cultural encounters of the three 

countries make it easy for the Philippines to adapt and accommodate other cultures 

that enter their country (Mandagi, 2008). Based on the results of a linguistic study, it 

was shown that at least 5,000 words originating from Spanish were absorbed into 

Tagalog, then, there were 3,400 Indonesian (Malay) words, 1,500 words from 

Chinese, 1,500 from English, 300 words from Sanskrit, and 250 words from Arabic, 

(Mandagi, 2008). Based on these data, with the similarity of languages used in 

Tagalog, around 3,400 words, this will make it easier for teachers to introduce and 

teach Indonesian to Filipino students. 

In the Philippines, in this case, several universities cooperate with the Manila 

Atdikbud to organize the BIPA program. One of the universities that organize it is 

the University of Santo Tomas (UST). At this university, 21 BIPA students have taken 

the BIPA learning process up to BIPA level 2. 

The BIPA 2 learning process at UST is carried out in February-June 2022. 

Before carrying out learning, the teacher explores students at the beginning of 

learning by interviewing students in turn during class learning to see students' 

initial abilities. At the BIPA 2 level, normally students should be able to answer 

teacher questions about basic communication matters, for example when asked 

"Have you had breakfast?" but in this class, they are still confused about what 

breakfast or breakfast means. Then, when asked further "What time do you wake 

up?", "What time do you take a shower?" and so forth. Students are still confused 

when asked about basic things when communicating. In essence, students are still 

unable to answer questions that should have been mastered at the BIPA 1 level. 

Then, when constructing sentences to describe something, they are also still very 

weak, especially when conveying something orally is also still very weak. Based on 

these activities, it can be seen that student responses in BIPA 1 learning are still 

experiencing problems and are not maximal in learning so on basic questions in 
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communicating students are still experiencing problems.  

The next problem besides not understanding the concept of communication 

is the low ability of students to write various texts, but this study is only focused on 

writing descriptive texts. This is in line with research, (Imawati, 2017) which states 

that the low ability of students in writing descriptive texts is due to students' 

difficulties in organizing content systematically. This is also supported by the fact in 

the field that students have not been able to express their ideas in written form. In 

line with these problems, learning based on assumptions is needed (knowledge can 

be transferred in its entirety from the teacher's thinking to students' thinking) to 

text-based learning which will be studied in the learning process. 

Before learning is carried out, the teacher wants to know the results of the 

diagnostic assessment of each student. The teacher interviews the students one by 

one to find out the state of the students, both cognitively and non-cognitively. This is 

in line with (Trikandi & et al, 2022) that one of the assessments carried out on 

teaching MIKiR-based descriptive texts was cognitive diagnostic and non-cognitive 

diagnostic research. At this stage, the teacher should know in advance the state of 

the students before the learning process begins. At this stage, the teacher is 

expected to be able to do apperception and motivation, in the form of trigger 

questions so that students can participate actively in activities to build topics of 

discussion in learning. Meanwhile, non-cognitive diagnostic assessments can be 

seen based on student speech during discussions and questions and answers. This 

can be used as a source of observational data related to student attitudes or 

responses, both positive and negative attitudes of students in discussing the topic 

being conveyed. 

The conditions of students from the Philippines are in line with research 

(Purwiyanti et al., 2017) which states that Filipino students use verbal 

communication strategies, namely equivalence, borrowing, dictionaries, self-

correction of affixes, phrases, prepositions, pronunciation similarities, and diction. 

On the other hand, the dominant communication strategy used is borrowing English 

in Indonesian. Given these problems, an important issue that must be answered is 

how to direct these foreign students to be motivated to learn Indonesian according 

to their interests. One example is determining the right choice of learning methods, 

(Suyitno, n.d.). 

Based on these problems the teacher intends to use a text-based learning 
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approach or what is known as the Genre Based Approach. This approach is 

approach that covers the four language skills, (Idris, 2022). This approach is a 

learning approach that helps students become more competent in the language, and 

able to communicate by mastering language skills through listening activities. speak, 

read, and write. This approach encourages students to read and read (Priyatni, 

2017). This approach is a learning approach that helps students become more 

competent in the language, and able to communicate by mastering language skills 

through listening activities. speak, read, and write. This is in line with Somelok's 

opinion, (2021: 41) which states that the Genre Based Approach is an approach that 

can be an important alternative to be proposed as a learning approach that suits the 

needs of students. Text in this case is speech (oral) or written meaning that 

functions to express ideas (Priyatni, 2014:65). Priyatni further stated that text is a 

social process that is oriented towards certain social goals and in the context of 

certain situations as well so that in expressing ideas in text form, the right words 

and presentation strategies must be chosen so that the ideas are conveyed properly. 

Text-based learning models are carried out in units of text to carry out 

various communicative actions in a meaningful way, by using or relating to texts 

that are beneficial to the lives of students, both receptively and productively, orally 

and in writing in various contexts that are relevant to life. students in the form of 

speaking, listening, reading, and writing activities which are integrated naturally 

into various meaningful communicative activities. This means that the text is 

studied not as an end goal, but as a tool for carrying out various activities following 

real life. 

The principle of the text-based learning model (Jamal, 2018) states that text-

based learning is carried out using the principle that (1) language should be seen as 

text, (2) the use of language is a process of selecting linguistic forms that express 

meaning, (3) language in terms of this is functional, namely the use of language that 

can never be separated from context because in the form of language used is a 

mirror of the ideas, attitudes, values , and ideology of its users, and (4) language 

becomes a means to shape human thinking abilities. 

Meanwhile, the principles of text-based learning models according to Emilia 

(Ningsih, 2018) state that the most important principles in text-based learning are: 

(a) emphasizing the teacher or instructor to develop students' or students' 

awareness of texts, where texts are creations unique from the author and are 
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relative. (b) language learning is a social activity that necessitates interdependence 

between students and society, teachers, and parents who help in achieving 

maximum learning outcomes. (c) learning will be more effective if the teacher 

explains explicitly the expected abilities. 

Based on the administration of the learning tools, it must also pay attention 

to the contents including institutional identity, materials, KD, indicators of achieving 

competence, learning objectives based on indicators, and operational verbs (KKO) at 

level C4. RPP in this case is also designed according to student characteristics, 

emotional, motivational, contextual, actual, independent, and up-to-date, and 

utilizes technological and information sophistication, (Trikandi & et al, 2022). 

The stages of implementing a text-based approach in text-based learning 

Emilia in (Susani, 2020) include four stages, namely the context development stage 

or what is known as Building Knowledge of Text (BKoF), modeling or Modeling of 

Tex (IMoT), Context development together or Joint Construction Text (JCoT), 

independent construction of contexts or Independent Construction of Text (ICoT). 

Thus, based on these problems, the formulation of the problem in this study 

can be conveyed: How is BIPA teaching implemented using a text-based approach at 

the University of Santo Thomas, Philippines? Then, the purpose of this research is to 

explain and describe the application of the text-based approach to teaching 

Indonesian for Foreign Speakers (BIPA) at the University of Santo Thomas, 

Philippines, especially in the BIPA 2 class. 

Research on the application of this text-based approach was previously 

carried out by (Idris, 2022), (Susani, 2020), and (Prakoso et al., 2021). These three 

studies both examined the application of a text-based approach to BIPA teaching. 

The thing that distinguishes these three studies is that research (Idris, 2022), 

examines the application of BIPA teaching in Tunisia with the result that there is an 

increase in the ability of students in Tunisia to become more active and critical as 

indicated by worksheets of speech texts and letters done by students. Meanwhile, 

the second research is from (Susani, 2020) obtained quite significant results from 

his research at BIPA Hanoi, Vietnam it takes a very long time, but this can provide 

opportunities for teachers to teach language skills, and grammar, according to 

learning objectives. Finally, research from (Prakoso et al., 2021), is slightly different 

because this research is not on BIPA students but on high school students. Based on 

his research using a text-based approach, he found that there was an increase in 
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students' explanatory writing skills. This increase can be seen from the pre-test 

results of 52.6 to 76.8 in post-test 1 and 87.6 in post-test 2. 

Similar research has also been carried out (Jamal, 2018) which was 

conducted on junior high school students which resulted from structural elements 

students still experienced problems. This is because there are still students who 

only bring up two or one text structure out of the three descriptive text structures. 

Then, there are still texts that have not been arranged systematically. Furthermore, 

here also found the fact that students have not been able to master the rules of 

writing, students seem still confused when determining prepositions, punctuation 

placement errors, and errors in the use of capital letters. 

Subsequent research, (Isodarus, 2017) states that text-based learning of 

Indonesian is learning the language that begins with an understanding of the text 

and leads to the creation of texts. In text-based learning two things are important, 

first, the learner understands the type of text being studied, and second creates the 

type of text being studied. In the activity of understanding the text, there are five 

activities carried out by students, namely identifying the content or information of 

the text, studying the structure of the text, determining the linguistic elements of the 

text, differentiating one text from another, and improving the use of language in the 

text. This activity is carried out inductively until the learner can find characteristics 

or can formulate an understanding of the type of text he is studying. The next 

activity is to create text. This activity requires an adequate understanding of the 

type of text to be made. Thus students should be able to determine the content of 

the text through the stages of context development, determine the model of the text 

through the modeling stage and make texts with intensive guidance by the teacher 

together with their groups, then create texts and present texts independently. Thus, 

the scientific approach in this case certainly cannot be broken because starting from 

the stages of observing, asking, trying, reasoning, and communicating it is clear that 

there are stages by which this text-based approach is passed. 

Furthermore, considering that in this study the focus was more on 

descriptive text, based research (Warliana & Indihadi, 2021) stated that results of 

his research stated that the results language teaching of descriptive text using video 

media, students were able to get scores that were included in the high category. 

Based on this research, video media is recommended to be used as a learning 

medium in improving the ability to write a descriptive text. Video in this case can 
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help students in writing descriptive text. Video media in this case can reliably able 

to assist in the observation of the five senses in finding ideas for writing descriptive 

text. 

 

METHOD 

The research method used in this research is descriptive qualitative. This 

research method was chosen because it can be used to obtain in-depth data, namely, 

data that contains meaning, Sugiyono in (Idris, 2022). This research method is used 

to describe facts and then study them, (Susani, 2020). Qualitative research is an 

object that develops as it is, is not manipulated by researchers and the presence of 

researchers does not affect the dynamics of the object. In qualitative research, an 

instrument is a person or human instrument, namely the researcher himself. 

Meanwhile, the subjects of this study were BIPA level 2 students at UST. 

The data sources in this study consisted of two data sources, namely primary 

data sources and secondary data sources. Meanwhile, according to Sugiono, (2016: 

222), primary data sources are data sources obtained directly from sources without 

going through intermediaries. The primary research data were obtained from 

observations, interviews, and worksheets. This study uses participatory 

observational research methods. In making this observation, researchers are 

involved in the daily activities that are being observed or used in research sources. 

Interviewing is the process of obtaining information from a meeting of two people 

to exchange information and ideas through question and answer, so that meaning 

can be constructed in a particular topic. In collecting data by interview, the things 

that were done included, (a) the researcher prepared a sheet of notes to write down 

the results of the interview, (b) the researcher asked about information that the 

informant wanted to study further, (c) all the information obtained was recorded on 

the sheet information. 

Drawing conclusions and verification starts from a temporary conclusion. 

The implementation of temporary conclusions is carried out by tracing back the 

data presented. Repetition movements are carried out quickly, because of the 

possibility of new thoughts arising when writing and looking back at the data 

presented. Final verification is carried out by having more thorough discussions 

with resource persons/informants. Even though conclusions have been drawn, the 
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researcher still moves back and forth between reduction, presentation, and 

conclusion during the research period. 

 

 

 

 

 

 

 

Chart 1. Interactive analysis model 

(Source Miles and Huberman, 1992:20) 

 

In this sense, qualitative data analysis is an ongoing, iterative, and continuous 

endeavor. The problem of data reduction, data presentation, and 

concluding/verifications is an illustration of success sequentially as a series of 

mutually sustainable analysis activities. 

 

RESULT AND DISCUSSIONS 

Text-based language learning is in line with the eclectic nature of tagmemic 

theory, so there is almost no learning model from any theory that contradicts this 

theory. This is in line with the opinion, of Suparno, (2017: 150) that in the tagmemic 

flow the top priority in the tagmemic analysis is discourse analysis for spoken 

language and text analysis for written language. However, according to Halliday, the 

text is interpreted dynamically, meaning that text is a semantic choice in a social 

context, namely as a way of expressing meaning through spoken or written 

language, Sutjaja in (Idris, 2022). Furthermore, based on Hammond and Derewianka 

(Idris, 2022) it is explained that six main genres correspond to their main social 

objectives, namely: (1) narratives, telling an event, (2) recount (telling an incident), 

(3) information reports (providing factual information, (4) instruction (describing 

what must be done), (5) explanation (explaining what must be done, (6) expository 

text (describing something based on the author's point of view). Furthermore, it is 

reinforced by the opinion of Hartoko and Rahmanto (Sufanti, 2013) which explains 

that text is an orderly sequence of several sentences produced and or interpreted as 
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an interrelated whole. In this study, the focus is on exposition research. Exposition 

text is a type of text that contains a statement of opinion or a proposal accompanied 

by arguments precise and strong. In this case, the structure of the expository text 

includes the statement (thesis) of the pen's argument ideas, and opinions, (Ningsih, 

2018). In more detail, the implementation of learning and evaluation is as follows. 

 

Application of Text-Based BIPA Learning at UST Philippines 

The application of a text-based approach to teaching BIPA level 2 at the 

University of Santo Thomas was carried out to integrate four aspects of language 

skills. In general, four aspects of language skills can be implemented by following 

the stages of text-based learning, with the following details. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Context Development Stage (Building Knowledge of Text) 

Learning objectives and learning materials come from the book My Best 

Friends Indonesia BIPA 2 (Rizky Akbar, Didiek Hardadi Batubara). The topic studied 

this time is starting from the first topic in the BIPA 2 book, namely "My Favorite 

Musical Instrument". On the topic "my favorite musical instrument" the text that is 

introduced is descriptive text. Description text according to Zianurrahman (Juliyanti 

& Suryani, 2018) states that description is writing that mentions the characteristics 

of objects as a whole, in detail, and systematically. Meanwhile, the purpose of 
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descriptive text is to describe an object, place, atmosphere, or situation. The 

objectives of this lesson are (1) for students to be able to express information about 

their favorite musical instrument, and (2) able to write a descriptive text about their 

favorite musical instrument. In the first stage, students are directed to context-

building activities by listening to the use of angklung and gamelan musical 

instruments in performance. Students immediately know that the tool is called 

angklung. Students in the Philippines at this level are already familiar with several 

Indonesian cultures. As for musical instruments like gamelan, they don't know yet. 

The introduction of musical instruments originating from Indonesia is the context 

for the topic of favorite musical instruments. Students also listen to video 

conversations that are discussing various musical instruments. The application of 

learning in more detail at this stage is as follows. 

(a) The teacher greets students and explains the purpose of learning 

(b) The teacher provides pre-activity in the form of pictures of musical instruments. 

The teacher asks students to say the names of these musical instruments in 

Indonesian. At this stage, students experience problems regarding vocabulary in 

Indonesian when writing several musical instruments such as guitar, kolintang, 

lute, flute, drums, sasando, kompang, gamelan, tifa, bonang, and fiddle. After 

that, the teacher asked the students to explain how to play it. Students also 

experience difficulties when asked to say their names in Indonesian, let alone 

explain how to play them. At this stage, the teacher helps by introducing the 

names of the musical instruments that the student means in Indonesian. 

Furthermore, the teacher also introduces the vocabulary used to explain playing 

the musical instrument.  

(c) Pre-activity here is the first step for students to learn the topic of learning. After 

students understand the concept of learning about their favorite music topics, 

the teacher asks students to start listening to a video converter that is 

discussing various musical instruments. After watching the video, the teacher 

asks students about the contents of the conversation. Then if it is felt that there 

is a vocabulary whose meaning has not been understood it can be explained 

first. 

 

 

 



362 | ISCE : Journal of Innovative Studies on Character and 
Education 

 

Modeling of Text 

In this stage, the learner reads a text about "guitar". After reading the text, the 

teacher asks about difficult vocabulary from the text. One of the goals of asking for 

difficult vocabulary is to check students' understanding of the text. Next, the teacher 

gives some trigger questions that come from the contents of the text. This trigger 

question can be a right or wrong question, or it can also be a reasoning question. 

The question is for example, Why can the guitar instrument be a favorite musical 

instrument? To this question, the answer is very clear in the first paragraph. It has 

been stated that the guitar is a favorite musical instrument because it is quite easy 

to learn. Meanwhile, in terms of right or wrong questions, we can learn guitar on our 

own without a teacher (self-taught). Then the answer is of course correct, questions 

like these can be done during modeling. Then, after reading the text students can 

also be asked about the contents of the first and second paragraphs about what? 

Furthermore, where it can be related to the structure of the text in the paragraph. 

Then, continuing in the second paragraph, one can also ask what is the content of 

the paragraph. Then, what is the structure? Based on these questions, the teacher 

can also insert questions about how are the language rules or linguistic 

characteristics used in the text. 

 

 

 

 

 

 

 

Figure 1. Structure and language features of descriptive text 

 

Based on the table, it is clear that the structure in the descriptive text consists 

of identification and description. Then linguistic characteristics or linguistic rules 

include the affix ter- with the meaning "most", and the adverb "enough". At this 

stage, in essence, students already understand the structure of the text and language 

features. Usually, to attract more students' interest, the questions or questions are 

made interesting by using Kahoot or Quizizz. Furthermore, to find out students' 

understanding of compiling texts, proceed to the next stage, namely the stages of 
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compiling texts together. 

 

The Learning Stage of Compiling (Joint Constructions Text)  

At this stage, the teacher begins to apply students' understanding in writing 

texts that have been understood at the previous stage. At this stage, Mahsun, (2020) 

explained that in the stage of compiling the shared text, students can learn as a 

whole, including building values, attitudes, and skills through the complete text 

together. In line with the stages of compiling the text together, it can be done in 

groups. Thus, students can work together with other friends in one group in 

compiling a descriptive text. At this stage, there are several steps as follows. 

(a) Students gather according to their respective groups in the breakout room if 

time still allows, but at that time there is not enough time so it must be 

continued at the previous meeting. 

(b) At this stage the teacher explains the activity of writing a descriptive text. The 

teacher conveys the topics that will be written by each group based on the 

topics that have been selected through the wheel of names. Wheelsofnames is an 

online-based application that can be used to randomize various topics. 

(c) Furthermore, after students get the topic chosen, students can start compiling 

texts according to the structure and linguistic characteristics in the descriptive 

text together. 

(d) The teacher in this case monitors the course of the discussion carried out by 

each group, 

(e) In this case, it is hoped that the students can provide input to each other to 

achieve a good text that is following the structure and linguistic characteristics 

that have been agreed upon at the beginning of the lesson. 

 

Independent Contractions of Text  

This stage is the last in the implementation of text-based learning. At this 

stage, students have begun to understand both theoretically and practically 

compiling descriptive texts. At the stage of compiling the text together, it is hoped 

that it can be used as an experience to do the task at a later stage. Students in the 

next stage are compiling texts independently. At this stage, students compose the 

text individually. The implementation stages are as follows. 

(a) Students are asked to write a descriptive text on the topic "my favorite music" 
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(b) The teacher asks students to read the results of their writing in front of their 

other friends. 

(c) Students read texts they have made with different titles. At this stage, some 

students compose texts with the title "Bungkaka" and there are also those who 

write about "guitar". 

(d) After students read the descriptive text of their respective work, students get 

questions from other students or also get notes from the teacher, for example 

about the use of punctuation marks, effective sentences, and some vocabulary 

that still uses English vocabulary. 

 

 

Figure 2. An excerpt from a student's writing 

 

Based on the results of this student's writing, the student is still experiencing 

problems in composing effective sentences. Students already understand the 

concept of descriptive text which in the first paragraph describes the musical 

instrument "Bungkaka", but students still experience problems when making 

sentences that are quite long. Based on the sentences that appear in the results of 

this work, it can be seen that several sentences are not meaningful and are 

impressed by the results of the application's translation. Unlike the case with the 

writings of other students, the explanation is as follows. 
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Figure 3. Student writing on the topic of my favorite music 

 

In writing the description text of another student, who wrote about the guitar 

as my favorite musical instrument, is more complete, but this student is still 

experiencing problems in composing quite long sentences. This can be seen in the 

sentences in the text, students experience several errors, for example, there is no 

subject in the sentence. Then, use incorrect punctuation and spelling. However, 

students are already familiar with the concept of ter- which means the most famous 

words contained in the second paragraph. Thus, it can be concluded that based on 

the two examples of student writing, it can be concluded that text-based teaching in 

teaching descriptive text in BIPA 2 class is still experiencing problems. The obstacles 

include, among others, the lack of student vocabulary, resulting in many student 

errors in constructing good, correct, and effective sentences. However, in general, 

students already understand the concept of descriptive text, this can be seen from 

the text that has been prepared in the first paragraph which describes the 

identification of the tool to be conveyed, and in the second paragraph the 

description of the tool. Of course, this is still understandable because BIPA students 

at level 2 still have very little vocabulary. This is in line with the opinion of 

Muliastuti, (2017: 22) that at the basic level of BIPA students are foreign students 

who cannot yet speak Indonesian or have only a few basic skills in Indonesian. 

However, when viewed based on the results of student writing, at the BIPA 2 level 
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they can already describe their favorite musical instrument in such a way, which is a 

success, especially since this material is the first material to be introduced at the 

BIPA 2 level. 

 

Text-Based BIPA Learning Evaluation at UST Philippines 

Based on the learning results on this first topic, the researchers found 

benefits and challenges in implementing a text-based approach in BIPA learning. 

The benefits of this research are (a) the application of text-based learning requires 

quite a long time, but all aspects and skills in language can be taught 

comprehensively, this is in line with Emilia's opinion (Susani, 2020) that when using 

text-based learning it is long but can provide opportunities for teachers to teach 

language skills, grammar, and vocabulary to students according to student goals. 

The next benefit, (b) in this case students will be required to actively search 

for the various meanings of vocabulary that they do not know to understand a text 

when compiling texts independently. (c) then, at the stage of understanding the text, 

this requires background knowledge from text users, because the students this time 

are still in the same ASEAN family, so the social background that is built is still 

almost the same because basically between Indonesia and the Philippines there are 

many similarities both from the aspect of language and from the aspect of culture. 

This is in line with data from interviews with students that Indonesia and the 

Philippines have similarities, for example in terms of vocabulary there are 

similarities in a language such as the words "we", "children", "sky", "batik", "mahal", 

"love". , "I", "mother", "rock", "prisoner", "punishment" and so on. Thus, BIPA 

students from the Philippines. Learning in this class also experienced time 

constraints, where when classes were held online with limited time and with quite a 

lot of learning topics, each child could not present the results of their work on this 

topic. This is in line with research (Maryani & Sinaga, 2021) that the weakness of 

implementing text-based learning in online classes is the lack of time allocation with 

a large number of students so that when presenting the results of each work, not all 

of them can appear. 

 

 

CONCLUSIONS 
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BIPA learning at the University of Santo Thomas Philippines for about three 

and a half months using a text-based approach can be carried out well, and can also 

help improve students' knowledge and skills, especially in writing activities. This 

can be seen from each student worksheet that has been done on ten topics in BIPA 

2. On the other hand, this learning is still experiencing problems. The constraints 

faced included, among other things, the time allocation for nurturing each student 

becoming less, seeing that the number of students in one class was quite large. In 

the end, it is the student's responsibility to diligently practice independently outside 

the classroom. Thus, the problem of lack of vocabulary for students will be 

overcome. 
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